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Editorial Review

From the Inside Flap
Preface

For each individual student, with a disability or not, school is atransitional experience. Each year of high
school forms afoundation for the next, culminating in graduation. Another transitional experience is offered
up to students the day after high school—be it work or further education. From atransition perspective, high
school should be enjoyed for what it is. Nonethel ess, beyond the meaning of the everyday learning and
living, all students, on varying timetables and with individual urgency, take on afuture orientation during the
high school years. Looming in the background is the question: What am | going to do after high school ?
High school programs and transition activities are steppingstones to the future. Their importance directly
relates to the degree to which they constitute learning and experiences that reflect movement toward or
clarity about the student's transition goals after high schooal.

For students to have an investment in their education, meaningful participation in the "right" programsis
essential. If students cannot say to themselves, "1'm going somewhere, and thisis the way or path to my
goals," disengagement isinevitable. Accessto the full range of high school programs and individualized and
varied work-based learning is essential. Again the student must be able to "walk through the door" and be
freeto participate in the programs of their choice that relate to their goals. This process needsto deal with
any adjustments, adaptations, or auxiliary aids and services necessary for the student to perform within the
program or work setting. Access is necessary to realize the benefits of participation in regular education,
vocational education, and school-to-work programs. Transition Planning for Secondary Students with
Disabilities describes the varied transition needs of students and the myriad options and career paths
potentially available. Section |: Transition Foundations

Section | provides the broad background required to understand the complex developmental and educational
process that takes place from early adolescence through young adulthood. In Chapter 1 (History and
Transition Legidlation), the evolution of transition law and policy is traced within aframework of the
maturing disability rights movement and transition initiatives. The requirements and the need for transition
services are no longer debatable. A clear direction for individualized services within an interdisciplinary and
coordinated system emerges from the vast literature and comprehensive legidlation on transition practices.

The models and best practices, which have been developed over the roughly 50 years of the modern era, are
described in Chapter 2 (Transition Models and Best Practices). Models are described that delineate the major
components of transition, are related to the essential elements, and then are fleshed out in a description of
"best practices" that have emerged from the literature. A theoretical base of career development is provided
in Chapter 3 (Career Development: Theories for Transition Planning) so that the individual developmental
and educational needs of students are understood.

Planning is central to transition and enables the needs and preferences of students to be the beginning point
of the transition process. A career development framework enables the transition team to view the student as
evolving and maturing. Career development is a general approach for fitting the students' transition goals
within high school programs and preparation options.

The roles of both school and postschool professionals functioning within ateam process are explored and



outlined in Chapter 4 (Transition Collaborators). Major responsibilities and contributions to the transition
process are described for both disability professionals and generic educators and service providers.
Coordinated activities among diverse programs and discipline approaches are needed to meet transition
needs across the diverse populations of special education students. In Chapter 5 (Multicultural Competence
in Transition Planning Processes) the changing composition of the special education student is described
from amulticultural viewpoint. In order to engage the student and family in the transition process, the
transition team needs to understand the value base, beliefs, and structures of students and familiesin their
natural environments. Section |1: Career and Transition Services

Section |1 moves from the foundations of transition addressed in Section | to its programmatic
implementation. The five chaptersin this section provide the application of career theory to career and
vocational education and curriculum development, and the implementation of these programs through valid
assessment and effective instruction. Assessment practices are used to monitor and evaluate these programs
to ensure success, and instruction and the use of technology guarantees access to these programs aswell asa
full range of optimizing life and career opportunities.

Chapter 6 (Career and Vocational Education) summarizes the concepts and principles of career education
and their integration with vocational education as the student begins the final steps of the high school
segment of preparation for a career. It describes several examples of career and vocational programs used in
schools to prepare students with disabilities for adult living. Chapter 7 (Transition Assessment and
Postschool Outcomes) describes basic assessment practices and processes which are at the heart of special
education eligibility as well as appropriate program sel ection and ongoing monitoring which ensures optimal
learning and skill acquisition for the student.

Chapter 8 (Curriculum Development and Transition) provides background in curriculum development across
arange of content area choices. The |EP team and teachers must make choices that implement career and
vocational preparation, in conjunction with other content and skill areas that prepare the student for his or her
individually chosen transition outcomes. When these choices are integrated and assembled across the
student's profile of educational and transition strengths and needs, they become a curriculum.

Chapter 9 (Instructional Strategies) describes the instructional strategies that are used to provide the student
with the knowledge and skills in career and vocational education and across his or her full educational
curriculum. Assessment practices are used to ensure that these strategies and classroom management
practices are effective in promoting student learning and development, and that they lead to the achievement
of desired transition outcomes.

Chapter 10 (The Role of Technology in Transition Planning) describes several of the technologies available
that allow students to access the full range of curricular and postschool options that lead to a quality adult
life. It provides team members with the processes needed for investigating and making decisions about
technology and assistive devices that will lead to long-term satisfaction and use. Section I11: Transition
Planning

Section 111 moves from a discussion of programs in rehabilitation and special, general, and vocational
education to adiscussion of how these programs can be integrated into transition planning and program
development for youth with disabilities. These four chapters can be viewed as a technical manual that
describes héw to weave policy, best practices, and myriad programs and services into transition activities
that promote student self-determination, effective transition planning, service coordination, and family
involvement.

Chapter 11 (Participatory Decision-Making: Innovative Practices That Increase Student Self-Determination)



provides an overview of self-determination and related curriculum. It presents an in-depth look at how
students move from passive spectators to involved decision-makers and a step-by-step process for supporting
students in this process. It discusses one self-determination curriculum in detail so that the reader can

become familiar with how these instruments work, and it provides an overview of other self-determination
instruments.

Chapter 12 (Transition Planning) provides an overview of policy related to transition planning and discusses
some common myths in regard to transition planning. It then moves the reader through the process of
developing atransition planning process, preplanning for the | EP meeting, conducting that meeting, and
evaluating progress. Chapter 12 also provides a case study that demonstrates this process and answers
guestions that parents frequently ask. (A glossary of terms commonly used in transition planning can be
found in Appendix D at the back of the book.)

Chapter 13 (Coordinating Transition Services) talks about transition service coordination from both an
individual and systemic perspective. It examines state-of-the-art case management and service coordination
models and discusses some of the barriers to applying these in a highly-bureaucratic and fragmented
transition system. Chapter 13 then looks a
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Preface

For each individual student, with adisability or not, school is atransitional experience. Each year of high
school forms afoundation for the next, culminating in graduation. Another transitional experience is offered
up to students the day after high school—be it work or further education. From atransition perspective, high
school should be enjoyed for what it is. Nonethel ess, beyond the meaning of the everyday learning and
living, al students, on varying timetables and with individual urgency, take on a future orientation during the
high school years. Looming in the background is the question: What am | going to do after high school ?
High school programs and transition activities are steppingstones to the future. Their importance directly
relates to the degree to which they constitute learning and experiences that reflect movement toward or
clarity about the student's transition goal s after high school.

For students to have an investment in their education, meaningful participation in the "right" programsis
essential. If students cannot say to themselves, "1'm going somewhere, and thisisthe way or path to my
goals," disengagement isinevitable. Accessto the full range of high school programs and individualized and
varied work-based learning is essential. Again the student must be able to "walk through the door" and be
freeto participate in the programs of their choice that relate to their goals. This process needsto deal with
any adjustments, adaptations, or auxiliary aids and services necessary for the student to perform within the
program or work setting. Access is necessary to realize the benefits of participation in regular education,
vocational education, and school-to-work programs. Transition Planning for Secondary Students with



Disabilities describes the varied transition needs of students and the myriad options and career paths
potentially available.

Section |: Transition Foundations

Section | provides the broad background required to understand the complex developmental and educational
process that takes place from early adolescence through young adulthood. In Chapter 1 (History and
Transition Legidation), the evolution of transition law and policy is traced within aframework of the
maturing disability rights movement and transition initiatives. The requirements and the need for transition
services are no longer debatable. A clear direction for individualized services within an interdisciplinary and
coordinated system emerges from the vast literature and comprehensive legislation on transition practices.

The models and best practices, which have been developed over the roughly 50 years of the modern era, are
described in Chapter 2 (Transition Models and Best Practices). Models are described that delineate the major
components of transition, are related to the essential elements, and then are fleshed out in a description of
"best practices' that have emerged from the literature. A theoretical base of career development is provided
in Chapter 3 (Career Development: Theories for Transition Planning) so that the individual developmental
and educational needs of students are understood.

Planning is central to transition and enables the needs and preferences of students to be the beginning point
of the transition process. A career development framework enables the transition team to view the student as
evolving and maturing. Career development is a general approach for fitting the students' transition goals
within high school programs and preparation options.

The roles of both school and postschool professionals functioning within ateam process are explored and
outlined in Chapter 4 (Transition Collaborators). Major responsibilities and contributions to the transition
process are described for both disability professionals and generic educators and service providers.
Coordinated activities among diverse programs and discipline approaches are needed to meet transition
needs across the diverse populations of special education students. In Chapter 5 (Multicultural Competence
in Transition Planning Processes) the changing composition of the special education student is described
from amulticultural viewpoint. In order to engage the student and family in the transition process, the
transition team needs to understand the value base, beliefs, and structures of students and familiesin their
natural environments.

Section I1: Career and Transition Services

Section |1 moves from the foundations of transition addressed in Section | to its programmatic
implementation. The five chaptersin this section provide the application of career theory to career and
vocational education and curriculum development, and the implementation of these programs through valid
assessment and effective instruction. Assessment practices are used to monitor and evaluate these programs
to ensure success, and instruction and the use of technology guarantees access to these programs as well asa
full range of optimizing life and career opportunities.

Chapter 6 (Career and Vocational Education) summarizes the concepts and principles of career education
and their integration with vocational education as the student begins the final steps of the high school
segment of preparation for a career. It describes several examples of career and vocational programs used in
schools to prepare students with disabilities for adult living. Chapter 7 (Transition Assessment and
Postschool Outcomes) describes basic assessment practices and processes which are at the heart of specia
education eligibility as well as appropriate program sel ection and ongoing monitoring which ensures optimal
learning and skill acquisition for the student.



Chapter 8 (Curriculum Development and Transition) provides background in curriculum devel opment across
arange of content area choices. The |EP team and teachers must make choices that implement career and
vocational preparation, in conjunction with other content and skill areas that prepare the student for his or her
individually chosen transition outcomes. When these choices are integrated and assembled across the
student's profile of educational and transition strengths and needs, they become a curriculum.

Chapter 9 (Instructional Strategies) describes the instructional strategies that are used to provide the student
with the knowledge and skills in career and vocational education and across his or her full educational
curriculum. Assessment practices are used to ensure that these strategies and classroom management
practices are effective in promoting student learning and development, and that they lead to the achievement
of desired transition outcomes.

Chapter 10 (The Role of Technology in Transition Planning) describes several of the technologies available
that allow students to access the full range of curricular and postschool options that lead to a quality adult
life. It provides team members with the processes needed for investigating and making decisions about
technology and assistive devices that will lead to long-term satisfaction and use.

Section I11: Transition Planning

Section 111 moves from adiscussion of programs in rehabilitation and special, general, and vocational
education to a discussion of how these programs can be integrated into transition planning and program
development for youth with disabilities. These four chapters can be viewed as a technical manual that
describes héw to weave policy, best practices, and myriad programs and services into transition activities
that promote student self-determination, effective transition planning, service coordination, and family
involvement.

Chapter 11 (Participatory Decision-Making: Innovative Practices That Increase Student Self-Determination)
provides an overview of self-determination and related curriculum. It presents an in-depth look at how
students move from passive spectators to involved decision-makers and a step-by-step process for supporting
students in this process. It discusses one self-determination curriculum in detail so that the reader can

become familiar with how these instruments work, and it provides an overview of other self-determination
instruments.

Chapter 12 (Transition Planning) provides an overview of policy related to transition planning and discusses
some common myths in regard to transition planning. It then moves the reader through the process of
developing atransition planning process, preplanning for the | EP meeting, conducting that meeting, and
evaluating progress. Chapter 12 also provides a case study that demonstrates this process and answers
questions that parents frequently ask. (A glossary of terms commonly used in transition planning can be
found in Appendix D at the back of the book.)

Chapter 13 (Coordinating Transition Services) talks about transition service coordination from both an
individual and systemic perspective. It examines state-of-the-art case management and service coordination
models and discusses some of the barriers to applying these in a highly-bureaucratic and fragmented
transition system. Chapter 13 then looks at the major goals of transition coordination and discusses how the
transition coordinator can address these goals through specific transition activities. It concludes with an
extensive case study that demonstrates these concepts. (A sample blanket release of information and member
agreement are shown in Appendix E. A self-survey of transition practices can be found in Appendix F.)

Chapter 14 (Family Involvement) discusses the role of the family in transition and provides an overview of
best practices. It looks at practices that are conducive to family involvement and examines families



transition concerns and barriers to family involvement. This chapter includes a number of case studies drawn
from the authors' experience that illustrate some of these principles and concepts. It concludes with a
discussion of interventions and strategies that can facilitate family involvement.

Section 1V: Postschool and Community Environments

Section IV concretizes the issues of employment, postsecondary education, recreation and leisure, and
independent living. These four domains of postsecondary experience have been discussed at length in the
prior sections regarding the execution of planning and the formulation of future goals, educational
preparation, collaborative enterprises, and joint programmatic efforts. In keeping with the design of this
book, the authors of this section explore programs and services that generally exist in postschool settings. In
Chapter 15 (Transition to Employment) the authors discuss various issues around work, sheltered work, and
the need for good planning and training in real-life situations. Chapter 16 (Postsecondary Programs and
Career Paths) provides awealth of knowledge about issues surrounding admissions, participation, and the
need for understanding one's own needs when entering these demanding environments. Chapter 17
(Recreation and Leisure in the Community) provides aview of recreation services and their rolein
independence. This chapter discusses roles and responsibilities along with various perspectives on how
recreation and leisure programs operate.

Finally, Chapter 18 (My Home: Developing Skills and Supports for Adult Living) provides information
regarding the history and issues related to living on your own. Like Chapter 1, the final chapter details a
policy history, but, in thisinstance, more specificaly to the independent living and self-advocacy
movements. The need for partnership and empowerment are consistent themes for creating supports and
services that maximize independence and community integration. Issues discussed in Chapter 18 include
transition to independence, supported living, and personal assistance programs. The chapter concludes with a
discussion of independent living skills.

This section isfilled with information that will expand understanding of transition issues after students leave
school and explore issues that most educators do not think about. The authors feel that these future
environments have avery important role, and they often require a special effort by transition teams.
Communication and interaction among team members in future environments enhance the goal-setting
process and help students "keep their eye on the ball."

Tothe Reader

The purpose of Transition Planning for Secondary Sudents with Disabilities isto provide a comprehensive
yet practical text for advanced students at the undergraduate level and students at the graduate level from the
diverse fields that contribute to the transition process. School-based teachers from regular, vocational, and
specia education and other professionals, including psychologists, related services professionals, and
guidance counselors, also would benefit from reading this text—especially if they arein the process of
establishing or improving interdisciplinary and collaborative transition services. Families and a variety of
postschool service providers (e.g., rehabilitation counselor and case managers) would also benefit from the
broad framework and specific examples that illustrate the varied educational, career, and personal issues that
arise in students' transition to postschooal life.

This book, like the transition process, was devel oped through a team approach. The four authors have over
100 years of combined experience in transition in avariety of settings, working with varied populations of
students with disabilities. Recognizing our limitations, we went to yet other individuals for specific chapters
because of the contributing authors' unique qualifications. As you might guess, we found it very hard to
synchronize our schedules and had many disagreements about the organization and content of this book.



However, in the process, we learned a great deal about each other and eventually settled on aframework that
guided the text's organization. On the whole, we believe that the book and chapters weave the conceptual
framework that is necessary to understand what comprises quality transition services—education and
services that support studentsin the transition process as they pursue their life's dream.

The reader's understanding of transition is built on a structure comprised of four essential elements. Every
recommended practice can be analyzed through this framework. The reader is continuously brought back to
the four basic questions raised by the essential elements.

1. Isthere meaningful student involvement?

2. Are student goals directed toward postschool outcomes shared by the student and their family and team?

3. Areall team members working in a coordinated fashion in relation to the students goals?

4. Arethe education and transition services promoting movement toward the students’ accomplishing their
goals?

The application of the essential elements provides atest of transition services both for individual students
and across all school and postschool services. Transition istreated in a generalized way by cross-categorical,
practical, and real transition examples.
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Users Review
From reader reviews:
Arnold Williams:

Inside other case, little people like to read book Transition Planning for Secondary Students with Disabilities.
Y ou can choose the best book if you'd prefer reading a book. As long as we know about how isimportant the
book Transition Planning for Secondary Students with Disabilities. Y ou can add know-how and of course
you can around the world with a book. Absolutely right, mainly because from book you can recognize
everything! From your country right up until foreign or abroad you will find yourself known. About simple
point until wonderful thing it is possible to know that. In this era, you can open a book or perhaps searching
by internet system. It is called e-book. Y ou can utilize it when you feel fed up to go to the library. Let's read.

Margaret Hall:

As people who live in often the modest era should be up-date about what going on or data even knowledge to
make all of them keep up with the erathat is always change and advance. Some of you maybe will update
themselves by studying books. It isagood choice in your case but the problems coming to a person is you
don't know which one you should start with. This Transition Planning for Secondary Students with
Disahilitiesis our recommendation to help you keep up with the world. Why, because this book serves what
you want and want in this era.

Stephanie Armstrong:

Information is provisions for people to get better life, information presently can get by anyone at
everywhere. The information can be ainformation or any news even a prablem. What people must be
consider when those information which is within the former life are challenging to be find than now is taking
seriously which one is suitable to believe or which one the resource are convinced. If you get the unstable
resource then you have it as your main information there will be huge disadvantage for you. All those
possibilities will not happen in you if you take Transition Planning for Secondary Students with Disabilities
as the daily resource information.

Joan Green:

Do you have something that you like such as book? The publication lovers usually prefer to pick book like
comic, limited story and the biggest you are novel. Now, why not attempting Transition Planning for
Secondary Students with Disabilities that give your entertainment preference will be satisfied by reading this
book. Reading behavior all over the world can be said as the way for people to know world considerably
better then how they react towards the world. It can't be mentioned constantly that reading addiction only for
the geeky person but for all of you who wants to always be success person. So , for al you who want to start



studying as your good habit, you may pick Transition Planning for Secondary Students with Disabilities
become your starter.
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